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AIMS and PRINCIPLES

Edgeborough School aims to deliver an excellent, all-round education to all its pupils in an
unpressured but stimulating environment.

Pupils are taught a broad and academically challenging curriculum. Particular emphasis at
age-appropriate levels is placed on thinking skills, questioning and independence skills.

Learning is a rewarding and enjoyable experience for everyone; it should be fun.
Staff will have the expertise to support children’s learning.

Teachers will seek to deliver stimulating lessons incorporating a range of learning activities to
secure pupil interest and engagement.

Staff will be aware of children’s personal, social, health and emotional development.
Pupils’ progress will be regularly monitored, assessed and reported.

Pupils will appreciate the important role they have fo play in their own educational
development and be able to assess their own achievements. Each child must know what to
do in order to improve and how to do it

The pupils themselves should be guided in their actions, by Edgeborough School’'s Values.

The role of a parent will always be valued and appreciated.

TEACHING

In accordance to the age of the pupils in the class, from Year 1 to 8, all teachers aim to:

1. Create an orderly environment and manage classes efficiently and develop productive
working relationships with pupils through:

* matching teaching techniques to the group;

¢ being consistent about classroom procedures and expectations, as laid out in appendix 1;
¢ setting and marking appropriate homework (prep) regularly;

¢ having a confident and assured command of subject matter;

¢ being clear with instructions, questions and explanations;

* following the school’s Health and Safety policy and providing risk assessments where
appropriate.

2. Make lessons purposeful through:
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* The key aim to all lessons is to ensure that all pupils, including those who are both above
and below average abilities make strong progress in the lesson. This can only be achieved if
each lesson is differentfiated to match the abilities of those who we know will be attending.
(See section 4)

+ thorough planning, with reference to the medium term plans, well-structured and paced
lessons;

* clearly stating the learning objective to the pupils at the beginning of the lesson;

+ thorough checking of work;

+ delivering schemes of work that cater for the spiritual, moral and cultural elements;

e recognising and rewarding achievement;

e challenging underachievement.

3. Make lessons interesting and stimulating through:

* showing enthusiasm and good knowledge of the subject area;

e adopfting a variety of teaching styles;

e using praise and positive reinforcement to foster self-esteem, moftivation and confidence;

e encouraging pupils to demonstrate their skills through formal presentations, role play and
debate;

* using ICT to enhance the learning experience and outcome.
4. Match learning activities to all abilities through:
¢ using evidence of prior attainment to gauge pupils’ individual capabilities;

* being aware of other factors, such as SEN, EAL and More Able Pupils (MAP) needs, as well
as any social and emotional influences that may affect learning.

e assessing understanding and acquisition of knowledge through a variety of means;

* using appropriate differentiated material and tasks fo ensure pupils’ active participation in
every lesson;

* setting high expectations for all pupils.

5. Use Assessment for Learning (AfL) and summative assessment to monitor progress
through:

* identifying what the student knows, understands and is currently able to do. To use this
information to plan future learning and move the student further allowing each student to
reach their potential.

* using a range of formative in-class assessments, which are related to the subject area;

e statistically analysing individuals’ and whole school performance;

* marking consistently and positively;
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e encouraging self and peer assessment.

LEARNING

Effective learning and effective teaching are interactive. It is important that we teach
children how fo “learn to learn” in order to become independent learners and develop skills
for life-long learning.

When learning is effective, our pupils...

1. Are motivated to

¢ improve their performance and be willing to learn from areas for development as well as
strengths;

¢ enjoy lessons and readily respond to the challenge of the task set;

* take an inferest in their schoolwork;

e care about their presentation of their work and look after the resources provided.
2. Take responsibility for

* their learning;

* developing confidence to ask questions and ask for help when needed,;

* evaluate their achievements;

e working independently.

3. Have developed or are developing the following skills

e thinking skills such as communication, problem-solving and working with others,
* enquiry, reasoning, hypothesising, information processing and evaluating

e creative approaches to challenges

* meeting deadlines; such as completing homework on time

¢ retaining knowledge.

4. Understand the implications of social learning by

* arriving to lessons on time with the correct equipment;

* evaluating their work;

* adapting fo different ways of working.

¢ being guided by the school values
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SKILLS TEACHING: THE PRE-SENIOR BACCALAUREATE

As a PSB school, Edgeborough is committed to providing an education that equips pupils fully
for senior schools and beyond. The teaching of skills from Years 1 — 8 is an important part of this
and, at Edgeborough, this is delivered through the PSB. The appropriate skills are identified in
planning documents and shared with the pupils.

MONITORING TEACHING AND LEARNING

The aim of this monitoring is fo identify where we are now and recognise where we want to
be. As part of the school’s self-evaluation, learning and teaching are regularly monitored
using a variety of methods. Methods for monitoring and evaluation from Years 1 -8 are as
follows:

1. Direct observation of learning and teaching

2. Scrutiny of pupils’ work

3. Scrutiny of planning

4. Analysis of assessment results — termly and yearly

5. Analysis of fracking and target setting information

6. Departmental reviews by Heads of Department identifying areas of strength and areas for
improvement.

7. Pupil focus groups and work discussions.

ASSESSMENT FOR LEARNING

The main elements of Assessment for Learning are:
1. Learning intentions - inform pupils about what they are going to learn, and why.

2. Success criteria- are the steps to the new learning. It is only these items that the pupils are
measured against.

3. Formative feedback- provides pupils with information on the successful areas of their
learning performance as well as areas to improve next. Feedback should be based on the
agreed success criteria.

4, Effective questioning- is about asking questions in a way that provides you with key
information that you can use tfo determine where learning currently is, expand learning, and
plan for future learning. It's also about encouraging more pupil questioning.

5. Peer and self-evaluation consider not only what they and their peers have learnt but also
how they learn best.

MORE ABLE PUPILS

In the classroom a range of differentiation strategies may be employed to meet the needs of
the More Able Pupils. These include differentiation by:
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e outcome - the same material, stimulus, or task issued for all pupils. Individuals answer at their
own levels of ability;

* questioning - questions and answers demanding higher-order thinking skills;

« self-sufficiency — provide opportunities for ‘independent learning’, such as research and
open-ended investigations;

¢ challenge - provide assignments that require advanced problem solving skills, set work that
entails creativity and imagination;

* resource - some pupils are capable of working with more advanced resources than others;

¢ task - a variety of tasks are provided so as to provide for the range of individual pupils in the
class. More able children can start at a higher level;

« dialogue - the vocabulary and complexity of language used needs to vary for different
pupils;

e support - the amount and degree of help provided can be differentiated fo meet the
needs of individual pupils;

e pace - some pupils need to move forward very gradually while more able pupils are able
to sustain a much quicker programme;

¢ grouping - sometimes allowing more able pupils to work together.

Individual departments should apply their own appropriate strategies, which may involve
some of the following:

e extra-curricular opportunities to extend and challenge;
¢ use of open-ended project work;

¢ visits fo places of special interest;

* lectures;

e enrichment programmes run by other outside bodies.

All departments should include possible strategies for extending and challenging giftfed and
talented pupils in their own policy statement.

TEACHING, LEARNING AND ASSESSMENT IN THE EYFS
Planning:

From Nursery to Reception the three Prime Areas of the EYFS are put at the core of all planning.
Activities and the learning environment are planned in accordance with idenfified child-
interests and ‘next steps’ in development/learning.

With alllearning engagements and teachable moments, we offer arange of contexts to revisit,
practise, apply, and develop fransferable skills and understanding. Staff take account of the
individual needs, interests, and stages of development of each child in their care, and use this
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information fo plan the curriculum and what it includes. Staff are reflective in their practice
and systematically observe and evaluate the effectiveness and value of the provision offered
(both indoors and outside). Planning responds to children’s levels of interest and engagement
to enable holistic development across the seven areas of teaching and learning as stipulated
in the EYFS Framework.

Teaching:

A balance between play and formal teaching is upheld with a mixture of child-led and aduli-
led engagements (often purposeful) alongside specialist teaching (French, Music, OWL). As
the children grow older, and as their development allows, the balance gradually shifts towards
more adult-led teaching, to help children prepare for more formal learning.

Staff interactions with children during planned and child-initiated play, provide rich
opportunities for communicating and modelling language; showing, explaining,
demonstrating, exploring ideas, encouraging, questioning, recalling, providing a narrative for
what they are doing, facilitating and setting challenges. Staff understand that play serves as
a vital medium to nurture a curious mind, encourage problem-solving, allow for child
autonomy and develop key learning characteristics.

Relationships and positive interactions are given weight and staff respond to each child’s
emerging needs and interests, guiding their development through warm, positive interactions
which support self-regulation. Every moment is seen as a teaching moment and staff recognize
and respond to this. In the EYFS, the Key Person (class teacher or EYFS practitioner) takes
specific care to ensure that every child’s learning and care is tailored to meet their individual
needs.

The Role of the Environment:

Across the Early Years the environment is recognized and valued as the third teacher. A free-
flow space where the children can access activities, which span the seven areas of tfeaching
and learning, is provided with emphasis given fo sensory play, problem-solving and activities
which stimulate language. Open-ended play activities are carefully planned and set up to
allow for group and individual engagement and rich learning. Staff understand that teaching
and learning can be found in every activity that permeates the day and within the daily
routfine, from preparing meals/snacks fto distributing aprons for painting.

The rich environments offered are safe but challenging, allowing freedom, independence and
choice; encouraging active learning and supporting development and progress. Through the
environment, children can build on their learning as care is taken to ensure that provision is
constant enough fo do this, whilst inviting. It is recognized that for learning to be embed,
children need to practise skills and explore concepts in a range of contexts that must be
planned as an aspect of the environment offered.

The indoor and outdoor environment is used to support emotional well-being and motivate
learning, with staff responding to the children within this environment and facilitating their
learning through their child-initiated play (playing alongside the child, co-regulating,
scaffolding learning, questioning, giving new problems, supporting collaborative play).
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Assessment and Monitoring:

Assessment is ongoing, responsive, purposeful and communicated. Tapestry is used to
document key learning moments and to guide next steps in terms of learning and progress.
Observations are supported by assessment (in the moment) during play, frackers and written
notes to form a more complete picture of the child and to identify their level of achievement,
interest and to identify developmental gaps, support differentiation and guide planning.

When a child is aged between 2 and 3, Nursery practitioners review their progress and provide
parents and/or carers with a written summary of the child’'s development (the Two-Year
Developmental Check). At the end of the EYFS, staff complete the EYFS profile for each child
(with pupils assessed against the Early Learning Goals). In addition, reports are written at the
close of the Autumn and Summer Terms. Thus, parents and/or carers are kept up to date with
their child’s progress and are provided with a well-rounded picture of their child’s knowledge,
understanding and abilities. EYFS practitioners also conduct parent/carer meetings two to
three tfimes a year and invite the children to share and celebrate their learning.

Working with Parents:

We recognise that children learn and develop well when there is a strong partnership between
school and home; meaningful and trusting links are essential. Through a partnership with
parents/carers, valuable insight into the child’s interests, home-life and development can be
achieved, moreover parents/carers may be able to offer skills and knowledge to enhance
their experiences af school.

To support the home school link, each child is assigned a Key Person (Nursery and Pre-School)
who helps to ensure that their learning and care is tailored to meet their needs. The key person
supports parents and/or carers in guiding their child’'s development atf home and also helps
families to engage with more specialist support, if appropriate.

THE FEATURES OF AN EXCELLENT LESSON

All teachers at Edgeborough aim to include the following features in their lessons:

1. Excellent subject and pupil knowledge utilised to know where the pupils are in their learning
and the most appropriate next step, ensuring appropriate challenge for all.

2. Have well-established systems in place for the entering and leaving the classroom.

Have clearly defined learning objectives that are shared with the pupils.

4. The teacher will demonstrate passion and positivity, ensuring an appropriate pace to the
lesson.

5. The learning content will be presented in an engaging and stimulating manner in order to
‘hook’ the interest of the pupils.

6. Ensure that the pupils are aware of the success criteria and ‘what a good one looks like’'.

7. Use a mixture of guided practice and independent practice to enable each pupil to
demonstrate his or her mastery of the new concepts and apply new learning in a range of
contexts.

8. Provide feedback and individual remediation as needed.

9. Creatfe an environment where pupils feel safe o make mistakes and ask questions.

10. Review learning at the end of the lesson and identify the next step.

w
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Appendix One

Expectations

Classroom Expectations

School Site

Staff Expectations

Pupils to arrive punctually, enter

the classroom quietly, get their

equipment and books out and
are ready to learn.

Charged devices closed on the
desk until asked to do otherwise.

All pupils to make conftributions in
a considered way, without calling
out or speaking over others.

Pupils stand quietly behind their

chairs at the end of the lesson,

check the room is tidy and are
dismissed in small groups.

Walk quietly around the school
site.

Hold open doors for others.
Be polite and welcoming by
greeting visitors and other

members of the community.

Pupils respect their environment
and leave areas neat and fidy.

All staff to actively reward positive
behaviour.

Staff should, where possible, actively
connect with pupils before correcting
behaviour or conduct.

Staff to be punctual to lessons and
duties, and positively welcome pupils
into lessons.

Staff to finish lessons in plenty of fime o
check the room is tidy and a calm end
to the lesson. Dismiss pupils from the
door to supervise departure into
corridor.
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